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[bookmark: _Toc224768672]Instructions
Use this file to guide your observations, the debrief with your Student Teacher, and your written feedback. You will find Instructions, an Observation Notes page, Debrief Question Form, the FLORE-ST evaluation rubric, and space for Final Feedback. 
It is extremely important for student teachers to receive written feedback, in addition to the verbal debrief, so that they can reflect on your feedback after the initial conversation and so that they can track their performance over time.
[bookmark: _Toc224768673]Submission Directions
The University Supervisor will finalize their notes and feedback. After you complete all sections:
1. Email a copy of this file to both the Student Teacher and the Cooperating Teacher.
2. Upload a copy at this site: Student Teaching Observation Upload - FLORE
The Student Teacher will upload the file in the appropriate observation submission link in Brightspace (example: Observation 1).
[bookmark: _Toc224768674]Observation Timeline 
· [bookmark: _Toc224738881]Before the Observation
· Review the lesson plan and any other materials so you know the objectives, expected activities, and assessment methods.
· [bookmark: _Toc224738882]During the Observation
· Take observation notes. 
· Note what the Student Teacher and students are saying and doing. 
· Keep descriptions factual. Stay objective—describe what happened, not what you think about it.
· Include specific actions, teacher strategies, and student responses. 
· Capture student engagement, groupings, methods of formative assessment, feedback given classroom management, disruptions, the classroom teacher stepping in, etc. 
· Record time intervals.
· Add comments and standards: Add questions, wonderings, and connections to standards (e.g., planning, engagement, differentiation). Use standards language in comments for clarity and consistency, comments on practice, etc. 
· After the Observation
· Review your notes: Highlight patterns, and look for strengths, evidence of meeting standards, and areas in need of growth.
· Write comments tied to standards: Informally highlight where the candidate landed on the rubric for the standards observed. Check “Not Observed” for criteria/standards not observed.
· Provide feedback: Start with strengths, then suggest one or two actionable next steps.
[bookmark: _Toc224768675]Debrief
After observing a lesson, please debrief with the Student Teacher. This should take place within 24 hours of the observation and usually lasts 45 - 60 minutes. There are two debriefing forms: 
· Debrief Question Form: an open-ended form for your specific questions and situations not covered in the rubric. 
· FLORE-ST: a rubric with the Indiana Department of Education standards that will be used as the final evaluation.
However you decide to debrief, we ask that you substantially document the conversation with the Student Teacher. Select the most relevant standards to discuss. Use the Look-Fors if needed for questions based on: 
1. Checkpoint standards/criteria for this observation (if used)
2. What you observed as strengths
3. Areas for improvement
4. What the ST was working on to improve from a prior observation
5. Specific goals/action steps for the next observation to “Meet Expectations” or improve a skill or a disposition.
You do NOT need to complete the entire rubric in any given visit.
[bookmark: _Toc224768676]Final Feedback
As you conclude your debrief with the Student Teacher, be sure to reflect on the observation and conversation holistically. A good tool for this is the What? So What? Now What? model (described below) (Borton, 1970; McLeod, S. 2024). This structured reflection tool helps Student Teachers analyze their teaching experiences, connect them to professional standards, and plan for improvement. As a University Supervisor, you can use this model during post-observation conferences to guide meaningful growth. 
After you have reflected, please indicate the Student Teacher’s progress toward standards using the given table. 
After the debrief, finalize notes and feedback, then submit the completed file as described above.
[bookmark: _Toc224768677]What? So What? Now What? Model
[bookmark: _Toc224738885]Step 1: What? – Describe the Experience
[bookmark: _Toc224738886]Think about the event or situation you want the candidate to reflect on. What happened? Who was involved? What did they do? Make sure to have the candidate provide a factual description without jumping to conclusions or making judgments.
	Key Focus:
	Guiding Questions:

	· Focus on Facts: Stick to observable details—what happened, who was involved, what actions were taken.
· Replay the Event: Visualize it like a movie; note what you saw, heard, and did.
· Stay Objective: Avoid opinions or assumptions; describe events neutrally.
	· What happened? (Chronological summary)
· What did you observe? (Specific details)
· What did you do next? (Actions taken)
· Who else?
· What worked well? What didn’t?



[bookmark: _Toc224738887]Stage 2: So What? – Analyze and Make Sense
The “So What?” stage moves beyond description to interpretation. Help the candidate figure out why the experience mattered and what they learned. This stage helps Student Teacher extract meaning, challenge assumptions, and prepare for informed action in the next step. Did it change their understanding of something? What insights can they draw from it? This phase is all about exploring the implications of the experience.
	Key Focus:
	Guiding Questions:

	· Connect the Dots: Look for patterns, causes, and effects. Link the experience to course concepts or teaching theories.
· Explore Reactions: Why did you feel or respond the way you did? What assumptions influenced you?
· Evaluate Impact: How did this affect you, your students, or others involved?
· Identify Learning: What insights or skills did you gain? What surprised you?
· Form Hypotheses: Why did things happen as they did? What might explain the outcomes?
	· Why was this situation important?
· How did you feel and why?
· What did you learn about teaching or yourself?
· How does this connect to what you’ve studied?
· What worked, what didn’t, and why?



[bookmark: _Toc224738888]Stage 3: Now What? – Plan Next Steps
The “Now What?” stage turns reflection into action. Use what the candidate learned to improve future practice. This stage ensures insights lead to concrete changes, better decision-making, and continuous professional growth. 
	Key Focus:
	Guiding Questions:

	· Apply Lessons: How will you change your approach next time?
· Fill Gaps: What skills or knowledge do you need to develop?
· Create Action Plans: Set clear, realistic goals for improvement.
· Try New Strategies: Experiment with different methods and monitor results.
· Commit to Growth: Reflection is ongoing—plan, act, observe, and reflect again.
	· Based on your reflections, what changes you will make moving forward. 
· What will you do differently next time?
· How can you prevent similar challenges?
· What do you need to learn or practice more?
· How will you prepare for similar situations in the future?





[bookmark: _Toc224768678]Placement and Observation Information
Observation #: _______		Date of Observation: __________________

General Information
	Student Teacher: 
	Email:

	University Supervisor:
	Email

	Cooperating Teacher:
	Email:

	Role of Evaluator (select one):          _____Cooperating Teacher         _____University Supervisor

	School Name:

	School District/Corporation:

	Grade:
	Subject(s) Covered in Lesson Plan:

	# of Students in Class Observed:

	Student Teacher Observation Protocol
	Date Completed

	Pre-Observation – Student Teacher sends 48 hours before observation
	

	Observation of Student Teacher
	

	Post-Conference (less than 24 hours after observation)
	




[bookmark: _Toc224768679]Observation Notes
Observation Start Time:				Observation Stop Time:
	Time 

	Observation Notes 

	Comments/
Standards


	
	

























	





[bookmark: _Toc224768680]Debrief Question Form
Use this section for your questions and Student Teacher responses.
	Your Questions:





















	Candidate Response:





[bookmark: _Toc224768681]Field-based Learning Observation Rubric for Evaluation — Student Teaching (FLORE-ST)
Standard 1: Student Development and Diversity
Candidates have a comprehensive understanding of student development and diversity and demonstrate the ability to provide instruction that is responsive to student differences.
	Criterion
	Description
	Exceeds Expectations 
	Meets Expectations 
	Approaches Expectations 
	Does not Approach Expectations 

	1a) Student Development

IDS 1.1, 1.3
InTASC 1
	Candidate provides instruction that is appropriate to student development.

__Not Observed
	• Consistently demonstrates understanding of each student’s anticipated learning abilities and challenges.

• Plans and articulates specific strategies for instruction aligned to the developmental learning level of each student and groups of students. 
	• Regularly demonstrates understanding of students’ anticipated learning abilities and challenges. 

• Plans instruction that aligns to the developmental levels of most students. 

	• Sometimes demonstrates understanding of students’ anticipated learning abilities and challenges.

• Plans instruction that aligns to the developmental levels of some of the students.
	• Rarely demonstrates understanding of students’ anticipated learning abilities and challenges.

• Plans the same instruction for all students. 

	1b) Student Diversity

IDS 1.2, 1.4
InTASC 2 
	Candidate provides instruction that is responsive to student diversity.

__Not Observed
	• Consistently demonstrates familiarity with each student’s diverse interests, backgrounds, cultures, and needs. 

• Consistently uses this information to inform instruction. 

	• Regularly demonstrates familiarity with students’ diverse interests, backgrounds, cultures, and needs.

• Regularly uses this information to inform instruction. 
	• Sometimes demonstrates familiarity with students’ diverse interests, backgrounds, cultures, and needs. 

• Inconsistently uses this information to inform instruction.
	• Rarely demonstrates familiarity with students’ diverse interests, backgrounds, cultures, and needs. 

• Rarely uses this information to inform instruction. 

	1c) Students with Exceptionalities and English learners

IDS 1.5, 1.6
InTASC 2
	Candidate appropriately addresses students with exceptionalities, including high ability, twice exceptional, and/or English learner students.

__Not Observed
	• Consistently adapts plans and instruction to support students’ individual learning needs to make learning accessible and challenging for all students in the classroom using a variety of methods. 

• Collaborates with colleagues and families (as appropriate) to help students with exceptionalities.
	• Regularly adapts plans and instruction to support student learning needs, making learning accessible and challenging for students. 

• Collaborates with colleagues and families (as appropriate) to help students with exceptionalities.
	• Sometimes attempts to adapt plans and instruction to make lessons accessible and challenging based on students’ learning needs. 

• Communicates with colleagues and families about students with exceptionalities.
	• Rarely attempts to adapt plans and instruction to make lessons accessible and challenging based on students’ learning needs. 

• Does not communicate with colleagues and families about students with exceptionalities.



	Feedback for Standard 1 (Optional)

	





Standard 2: Learning Processes
Candidates have a comprehensive understanding of learning processes and demonstrate the ability to facilitate student achievement.
	Criterion
	Description
	Exceeds Expectations 
	Meets Expectations 
	Approaches Expectations 
	Does not Approach Expectations 

	2a) Approaches to Learning

IDS 2.1, 2.2, 2.3
InTASC 1
ISTE 2
	Candidate addresses multiple ways students learn. 

__Not Observed
	• Consistently uses a variety of appropriate instructional strategies and technologies to engage and challenge students in multiple learning situations, allowing students to make choices in their own learning. 
	• Regularly uses appropriate instructional strategies and technologies to engage and challenge students in multiple learning situations. 

	• Sometimes uses appropriate instructional strategies and technologies but may not challenge students in multiple learning situations.

	• Rarely uses appropriate instructional strategies or technologies. 


	2b) Influences on Learning

IDS 2.4, 2.5, 2.10
InTASC 1, 2
	Candidate addresses various influences on student learning, such as relationships with students, instructional practices, and student factors.

__Not Observed
	• Consistently connects lessons to students’ prior knowledge, experiences, and future learning goals. 

• Consistently encourages students to apply their strengths, life experiences, knowledge, and skills to enhance their own learning. 
	• Regularly connects lessons to students’ prior knowledge and experiences. 

• Regularly addresses students’ strengths and gaps in life experiences, knowledge, and skills.
	• Sometimes connects lessons to students’ prior knowledge and experiences. 

• Sometimes addresses students’ strengths and gaps in life experiences, knowledge, and skills.

	• Rarely connects lessons to students’ prior knowledge and experiences. 

• Rarely addresses students’ strengths and gaps in life experiences, knowledge, and skills.

	2c) Student Achievement

IDS 2.6, 2.7, 2.8, 2.9
InTASC 1
	Candidate helps students develop independent learning and higher-order thinking skills.
__Not Observed
	• Consistently engages learners in critical thinking that fosters problem solving, encourages conceptual connections, and challenges assumptions.
	• Regularly engages learners in critical thinking that fosters problem solving and encourages conceptual connections.
	• Sometimes introduces or models critical thinking that fosters problem solving and encourages conceptual connections.
	• Rarely introduces or models critical thinking that fosters problem solving or encourages conceptual connections.



	Feedback for Standard 2 (Optional)

	





Standard 3: Instructional Planning and Delivery
Candidates have a comprehensive understanding of instructional planning and delivery and demonstrate the abilities to plan and deliver instruction that engages students,  to use contemporary tools and technologies, and to help all students learn.
	Criterion
	Description
	Exceeds Expectations 
	Meets Expectations 
	Approaches Expectations 
	Does not Approach Expectations 

	3a) Curriculum

IDS 3.1, 3.2, 3.3
InTASC 7
	Candidate plans lessons that meet the curricular standards.

__Not Observed
	• Creates clearly measurable objectives, lesson content, and learning tasks that align with the depth and rigor of the appropriate P-12 state learning standards. 

• Consistently aligns Instructional plans with developmental stages and learner needs; anticipates and adapts to individual differences with depth and precision.
	•  Selects measurable objectives, lesson content, and learning tasks that align with the depth and rigor of the appropriate P-12 state learning standards
• Generally aligns instructional plans with developmental stages and learner needs; demonstrate sound understanding of typical progressions.
	• Selects objectives, lesson content, and learning tasks that sometimes align to the appropriate P-12 state learning standards.

• Partially aligns instructional plans to developmental stages; limited differentiation or awareness of individual needs.
	• Rarely selects objectives, lesson content, and learning tasks that align to the appropriate P-12 state learning standards.

• Does not align instructional plans to reflect developmental appropriateness.


	3b) Instructional Approaches

IDS 3.4, 3.5
InTASC 5, 8
	Candidate uses a variety of instructional approaches to make content accessible and motivate students.

__Not Observed
	• Consistently varies instructional approaches and resources to support the aims of the lesson.

• Actively engages students in learning through strategies that promote inquiry, curiosity, ownership of learning, and sustain motivation (e.g. play-based, project-based, problem-based).
	• Varies instructional approaches and resources to support the aims of the lesson. 

• Engages students in learning through strategies that promote inquiry, supports motivation and invite active participation.
	• Inconsistently uses appropriate instructional approaches and resources to support the aims of the lesson. 

• Attempts to engage students but strategies are inconsistent or are moderately effective in fostering motivation.

	• Uses instructional approaches and/or resources that are irrelevant to the aims of the lesson or inappropriate for students. 

• Rarely engages students; instruction lacks strategies to support motivation, resulting in passive or disengaged learners.

	3c) Differentiation

IDS 3.6, 3.7, 3.8, 3.9, 3.10
InTASC 8
	Candidate considers student characteristics and implements developmentally appropriate instruction.

__Not Observed
	• Differentiates instruction through evidence-based practices (e.g., Universal Design for Learning and/or Response to Intervention) to meet the needs of individual learners. 

• Consistently monitors the quality of student participation and performance; redirects individual students as needed. 
	• Differentiates instruction to ensure students have the opportunity to meet the needs of individual learners. 

• Monitors quality of student participation and performance; attempts to redirect individual students as needed.
	• Sometimes differentiates instruction to meet the needs of individual learners

• Inconsistently monitors quality of student participation and performance; attempts to redirect groups of students as needed.
	• Provides one-size-fits-all lessons. without meaningful differentiation. 

• Rarely monitors quality of student participation and performance; ignores the need to redirect students.

	3d) Content: Instruction

IDS –
InTASC 4
	The candidate accurately and effectively communicates knowledge in the discipline and uses vocabulary and academic language that is clear, correct, and appropriate for learners.

__Not Observed
	• Conveys a depth of content knowledge that allows for multiple explanations. 

• Anticipates possible student misunderstandings and proactively develops teaching strategies to address them. 

	• Conveys accurate content knowledge with clarity.

• Identifies and seeks to address student misunderstandings.
 

	• Conveys content knowledge. 

• Sometimes identifies and may or may not address student misunderstandings. 

	• Conveys inaccurate content knowledge. 

• Does not identify student misunderstandings. 


	3e) Content: Application

IDS 3.11
InTASC 5, 8
	Candidate effectively uses group activities to explore content from integrated and varied perspectives.

__Not Observed

	• Designs and implements structured small group activities that promote active collaboration to explore content from integrated and varied perspectives.
	• Plans small group activities and provides guidance to explore content from integrated and varied perspectives
	• Includes group activities but offers minimal guidance to explore content.
	• Does not incorporate meaningful group activities.

	3f) Resources

IDS 3.12, 3.13, 3.14
InTASC 7
ISTE 2
	Candidate selects developmentally appropriate, varied materials and resources, including digital tools and media, to promote differentiated student learning.

__Not Observed

	• Selects and integrates a wide range of high-quality, appropriate resources, including digital tools, that are purposely used to differentiate instruction.
	• Selects appropriate and varied resources, including digital tools, to support differentiated learning. Resources generally demonstrate an understanding of how to adapt materials for diverse learners.
	• Selects some appropriate resources but demonstrates limited variety or inconsistent alignment for student needs. Use of digital tools and differentiation strategies is emerging but not consistently applied.
	• Does not demonstrate the ability to select or use appropriate resources, using digital tools to support differentiated learning. 



	Feedback for Standard 3 (Optional)

	





Standard 4: Assessment
Candidates have a comprehensive understanding of assessment principles and practices and demonstrate the ability to use assessment to monitor student progress and to use data to guide instructional decision making.
	Criterion
	Description
	Exceeds Expectations 
	Meets Expectations 
	Approaches Expectations 
	Does not Approach Expectations 

	4a) Assessment design

IDS 4.1, 4.2
InTASC 6
	Candidate uses assessments that are aligned to learning goals and are appropriate for all students.

__Not Observed
	• Designs and selects various assessments aligned with student needs, academic standards, and measurable learning goals.
• Clearly states the assessment’s purpose, its connection to instruction, and its role in the overall unit.
	• Selects assessments aligned with student needs, academic standards, and measurable learning goals.
• States the assessment’s purpose and its connection to instruction and learning goals.
	• Selects assessments partially aligned with student needs, academic standards, and/or learning goals. 
• Provides limited rationale for the assessment’s use or its connection to learning goals. 

	• Selects assessments that are not aligned with student needs, academic standards, and/or learning goals. 
• Provides inadequate rationale for the assessment’s use or its connection to learning goals.

	4b) Monitoring Student Progress

IDS 4.3, 4.4, 4.5
InTASC 6
	Candidate uses multiple formats of assessment to monitor student learning and inform instruction.

__Not Observed
	• Consistently analyzes formative and summative assessment data to monitor progress of individual students. 
• Consistently uses student data (assessment and other data) to inform and adjust specific instructional strategies to meet the needs of diverse learners. 
• Provides specific and timely feedback to students, families, and other school personnel in relation to classroom goals to support learning.
	• Regularly analyzes formative and summative assessment data to monitor progress of student groups and some individuals. 
• Regularly uses assessment data to inform instructional strategies to meet the needs of diverse learners. 
• Regularly provides timely feedback to students and families to support learning.
	• Sometimes analyzes assessment (formative or summative) data to monitor whole class student progress. 
• Sometimes uses assessment data to inform instruction for the whole class. 
• Sometimes provides timely feedback to students to support learning.  

	• Rarely analyzes assessment data to monitor student progress.
• Rarely uses assessment data to inform instruction. 
• Rarely provides feedback to students to support learning.



	Feedback for Standard 4 (Optional)

	




Standard 5: Learning Environments
Candidates have a comprehensive understanding of student learning environments and demonstrate the ability to establish positive, productive, and safe learning environments for all students.
	Criterion
	Description
	Exceeds Expectations 
	Meets Expectations 
	Approaches Expectations 
	Does not Approach Expectations 

	5a) Environment and Culture

IDS 5.1, 5.2, 5.3
InTASC 3
	Candidate creates safe, inclusive, developmentally appropriate learning environments with a classroom culture that emphasizes high academic expectations for all students.

__Not Observed
	• Consistently designs and adapts a safe, inclusive, and developmentally appropriate learning environment.

• Actively cultivates a classroom culture that promotes mutual respect, belonging, and shared responsibility for learning, informed by student voice.

• Clearly communicates and reinforces high academic expectations through rigorous tasks, differentiated supports, and student engagement. 
	• Regularly designs a safe, inclusive, and developmentally appropriate learning environment.

• Fosters a positive, respectful, and engaging classroom culture by building strong rapport with students.

• Communicates academic expectations that challenge students to do their personal best.
	• Attempts to create a safe, inclusive, and developmentally appropriate learning environment. 

• Creates a classroom culture that is largely teacher-directed, with emerging efforts to build rapport.

• Communicates challenging academic expectations but may lack consistency or lower expectations for student groups. 

	• Fails to provide a safe, inclusive, and developmentally appropriate learning environment.

• Gives minimal attention to classroom culture, with limited student engagement, support, and awareness of diverse needs.

• Communicates academic expectations that are unclear, inconsistent, and/or fail to appropriately challenge students.

	5b) Classroom and Behavior Management

IDS 5.5, 5.6
InTASC 3
	Candidate establishes and implements clear expectations for classroom behavior to meet student learning needs.

__Not Observed
	• Consistently fosters a positive classroom climate through clear, co-constructed, and reinforced routines and procedures. 

• Transitions are seamless, intentional, and maximize instructional time.
 
• Proactively fosters positive behavior through strong relationships, clear expectations, and student-centered interventions. 
	• Clearly communicates and reinforces routines and procedures that contribute to a positive classroom climate.
 
• Transitions are smooth and allow for efficient use of instructional time.
 
• Consistently identifies behavior issues and applies appropriate interventions when needed. 
	• Inconsistently reinforces routines and procedures, resulting in an unpredictable classroom climate.
 
• Transitions are inconsistent and contribute to some loss of instructional time. 
 
• Inconsistently identifies behavior issues. May react with basic strategies that have limited effectiveness.
	• Rarely reinforces routines and procedures, leading to a disorganized and unpredictable classroom climate.
 
• Transitions are inefficient and contribute to a substantial loss of instructional time. 
 
• Frequently misses behavior issues, resulting in disruptions and safety, social, and/or emotional concerns.



	Feedback for Standard 5 (Optional)

	




Standard 6: The Professional Environment
Candidates have a comprehensive understanding of professional expectations and demonstrate the ability to collaborate with others to improve student learning, to engage in professional growth, and to adhere to legal and ethical requirements.
	Criterion
	Description
	Exceeds Expectations 
	Meets Expectations 
	Approaches Expectations 
	Does not Approach Expectations 

	6a) Collaboration and Communication 

IDS 6.1 – 6.5
InTASC 10
	Candidate demonstrates leadership with students, colleagues, and the community through effective communication and outreach. 

__Not Observed
	• Consistently contacts parents/ guardians regarding students’ academic and social/ emotional growth through various methods. 

• Consistently collaborates with colleagues and parents to enhance student learning and welfare. 
	• Regularly contacts parents/ guardians regarding students’ academic and social/ emotional growth. 

• Regularly collaborates with colleagues to plan instruction and address student needs. 

	• Sometimes contacts parents/guardians (e.g., introductions, parent-teacher conferences, communication via email or online). 

• Sometimes collaborates with colleagues to plan instruction and address student needs.
	• Rarely communicates with parents or legal guardians.

• Rarely collaborates with colleagues to plan instruction and address student needs. 


	6b) Professional Learning

IDS 6.6, 6.7, 6.8
InTASC 9
	Candidate engages in goal-oriented self-reflection to improve instructional practice and advocates for their professional learning needs.

__Not Observed
	• Consistently sets, modifies, and meets professional goals based on reflection and feedback to improve practice and student performance. 

• Consistently advocates for their own professional learning needs.
	• Regularly sets and meets goals based on reflection and feedback to improve practice.

• Regularly advocates for their own professional learning needs.

	• Sometimes sets and meets goals to improve practice.

• Sometimes advocates for their own professional learning needs.

	• Rarely sets and meets goals to improve practice.

• Rarely advocates for their own professional learning needs.


	6c) Ethics and Legal Considerations 

IDS 6.9, 6.10
InTASC 9
	Candidate meets legal and ethical responsibilities (e.g., confidentiality) and expectations for professional standards (e.g., attendance, professional appearance, and behaviors). 

__Not Observed
	• Behaves in accordance with legal and ethical standards. 

• Consistently and independently models professionalism. 

	• Behaves in accordance with legal and ethical standards.

• Regularly demonstrates professionalism. 

	• Behaves in accordance with legal and ethical standards.

• Sometimes needs reminders about professional behavior. 

	• Fails to meet or violates legal and ethical standards.

• Rarely demonstrates professionalism.




	Feedback for Standard 6 (Optional)

	




Standard 7: Reading Instruction
Candidates have a comprehensive understanding of reading development and content-area literacy skills, and demonstrate  the ability to plan and deliver appropriate, scientifically based reading instruction that responds to student strengths and needs.
	Criterion
	Description
	Exceeds Expectations 
	Meets Expectations 
	Approaches Expectations 
	Does not Approach Expectations

	7a) Scientifically Based Reading and Writing Instruction

IDS 7.3, 7.4, 7.5, 7.6, 7.7
	Candidate instructional practice is informed by the Science of Reading research to develop students’ reading and writing skills in relevant content areas.

__Not Observed
	[bookmark: _Int_lx7cHIca]• Directly, explicitly, and systematically implements appropriate instructional practices informed by the Science of Reading.

• Builds on individual students’ prior understanding of reading, writing, listening, speaking, and other forms of communication.

	• Implements appropriate instructional practices informed by the Science of Reading.

• Builds on most students’ prior understanding of reading and writing.
	• Inconsistently implements instructional practices informed by the Science of Reading.

• Builds on some students’ prior understanding of reading and writing.

	• Does not implement instructional practices informed by the Science of Reading.

• Does not build on students’ prior understanding of reading and writing.


	7b) Literacy-rich Environment

IDS 7.8 

	Candidate creates a literacy-rich environment that supports literacy and language development for diverse learners.

__Not Observed
	• Intentionally selects varied texts and/or literacy resources, designs the space to promote student interaction with language, and integrates speaking, reading, and writing to meet diverse learner needs.

	• Provides appropriate texts and/or literacy resources, supports language use through classroom design, and includes regular opportunities for speaking, reading, and writing. 

	• Offers limited texts and/or literacy resources; classroom design and instruction provide inconsistent opportunities for language use.

	• Lacks appropriate texts and/or literacy resources; classroom design and instruction do not support meaningful language or literacy development.


	7c) Content-area and Disciplinary Literacy

IDS 7.2
	Candidate integrates content-area and/or disciplinary literacy strategies to support student learning.

__Not Observed
	• Consistently embeds content-area and/or disciplinary literacy strategies that deepen understanding. 


	• Regularly embeds content-area and/or disciplinary literacy strategies that deepen understanding.

 
	• Attempts to use content-area or disciplinary literacy strategies; strategies may not match the content, discipline, or task. 
	• Rarely or ineffectively uses literacy strategies. 




	Feedback for Standard 7 (Optional)

	




[bookmark: _Toc224768682]Final Feedback
Completed by Evaluator and Student Teacher
	WHAT? Strengths & areas for growth identified during today's observation.
	

	NOW WHAT? Set at least 2 action steps based on today’s observation.
	

	Does the Student Teacher have any concerns or questions?
	

	Please list any further comments or feedback by the evaluator
	


Please mark the Student Teacher’s progress toward Standards at this point in time.
	
	On Track for Successful Completion
	Developing, but with Some Concerns
	Major Concerns: In Need of a Professional Improvement Plan (PIP)
	Not yet observed

	Standard 1: Student Development and Diversity
	
	
	
	

	Standard 2: Learning Processes
	
	
	
	

	Standard 3: Instructional Planning and Delivery
	
	
	
	

	Standard 4: Assessment
	
	
	
	

	Standard 5: Learning Environment
	
	
	
	

	Standard 6: Professional Environment
	
	
	
	

	Standard 7: Reading Instruction
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